Midwest Association
of Language Testers

Midwest Association of Language Testers
18t Annual Conference




Aussanun anping

‘Nw‘ MVMQ VYWY VIV :oﬁsz_o, M,On.u ﬂ
Q Awwo m ‘JU3Y Juwnjy yaneq
5. T Juiday) : : :
a
1S POOM M 10 )
: 1S POOM g
%
m@
m..%
3
o g lasas
M B ~ dOHS LYYWS JueIneisay 1) i
SPRUOGIN 5 i 311900
e 0
3 yxxaduL \3_ rmu . @ saopiag jewfdoy
W olsguwoggunol < @%\ 3 |4 teyL |iseq I
d < I Jeg as|3 a,0uM & 4] 7
> i £ 5
) Jids Aysionun @ ok 8 m
g o b ; ¢
o (%) -
W ?\m 8 %
),
kil MR y $3)44 pue s1obing
SUYor Awwir |4 eA sAng anly
@ 3
o - Xauuy [IIH £aouney) @ -
A 3 8 [} B221d X0gIOH 5
o 0 c o 0} “19)URY AI|OYIRY Y|
$ T 2 |1u9 ueaayy apiod = ¢ — Juawabeuey 40 (00405 A
© 5 3 £ 2 m, Ak w,co § doyg avej000u) s el <m @ ouvesy anping W seunby sewoy 1§
z O yegasey) _ M 8 4
g 1S Lnog 3 AN \J SIMVY ¢ -
@ 1S o
C 31BIC |, e
& VeNPOOJBRIAYTE g W ezzig woousny pe 'S °1%4S it SIS M S RlEIS |
g (-
L fueduwio g sajpooN |4 ofidingy g IM9BRasAUS ) w P g Y
- Sy 391100 asnoufaig Lt wolos I a0ig 008 fisiann -
> alenbg faouney) 19 ueipu| m g ] m
nV... 1149 ueaa Bisaly ) SLBZBN YU < <
2 @ 3lINanig Aieiqr] SHIIH
m w 14SnS nuey 14 aje) uendaoa |} e ~ ason i
Ao eyutb
m i ssaidxgepueg  0US IMpUES Aacuog IPABUDIA
i)
0 ) -
K 10 P10l zZ - i
') 1S elquin QT |4 8183 UBOIXB BGOPD 2 oI U0 Npig
=] 2] R § # ‘
|m m €l i Uo ‘
5 B & : | JaWa) bemaig
o



Welcome to the 2016 Meeting of the

Midwest Association of Language Testers

P ALT PURDUE

Midwest Association UNIVERSITY
of Language Testers

Hosted by the

Oral English Proficiency Program

Purdue University

West Lafayette, Indiana

We thank the following for their generous support

of this year’s conference:

College of Liberal Arts, Purdue University
Office of International Students & Scholars, Purdue University

Purdue Language and Cultural Exchange (PLaCE)



Detailed Conference Schedule

Friday, September 30

12:00 - 4:45 p.m.

Registration (Rawls Lobby)

1:00 - 4:00 p.m. Workshop i Cluster Analysis in Language Testing Reseash Xun Yan,
University of Illinois(pre-registration requireglHicks G959
5:00 - 6:00 p.m. Welcome Reception — 308 on State. (308 State Street, 1 block from Rawls Hall)

Saturday, October

1

7:30-11:45 a.m.

Registration (Rawls Lobby)

Gorp, Susan Gass, & Bill
VanPatten (Michigan
State University)

Using Different Carrots:
How Incentivization
AffectsProficiency
Testing Outcomes

Xiaowan Zhang
(Michigan State
University)

The Role of Released
TestSpecifications in Te
Preparation

(Mahidol University,
Thailand)

The Use of Test and
ClozeElide in a PodEntry
Test

Jo-Kate Collier & Becky
Huang (University of
Texas at San Antonio)
Investigating the Validity
of TELPAS as Predictor
STAAR Success

8:30 - 8:45 a.m. Welcome and Introduction (Rawls 1086)

8:45 - 9:45 a.m. Session 1Rawls 108% Session 2Rawls 1062 Session 3Rawls 107])
Concurrent

Sessions Paula Winke, Koen Van | Suthathip Thirakunkovit | Kyongson Park (Purdue

University)

University Policy for
International Students:
SelfAssessment on
Campus Adaptation

Sharon Pearce & Stephen
O'Connell (Cambridge
Michigan Language
Assessments)

The CEFR in Practice:
Defining th
Qualified”

9:45 - 10:00 a.m.

Break (Rawls Lobby)

10:00 - 11:30 a.m.
Concurrent
Sessions

Session 4Rawls 108%

YunDeok Choi & Sonca
Vo (lowa State
University)
Approaches in Recent
Validation Research: A
Still Evolving Story

Ahmet Dursun,

Catherine Baumann,
James McCormick,
Nicholas Swinehart, &
Jason Merchant
(University of Chicago)
Building a Validity
Argument for a
GraduateLevel L2
Reading Comprehensior|
Exam: A Case of Domai

Analysis

Session §Rawls 1062)

Laura Ballard (Michigan
State University)

Young ELLs and
Computerized Reading
Assessment: Are Kids
Ready?

Wayne E. Wright, Trish
Morita-Mullaney, Rudy
Rico, Marquetta Straight,
Chen Li (Purdue
University)

Introducing the Purdue
English Language
Learners Language
Portraits (Purdue ELLLP

Session §Rawls 1071)

Lixia Cheng (Purdue
University)

Pragmatic
Appropriateness in an
ESL/EFL Oriscourse
Production Test

F. Scott Walters
(University of lllinois at
Urbana-Champaign)
Widening the Scope of
CAlnformed L2
Pragmatics Testing

Aysenur Sagdic (Indiana
University)

The Effects of Task Mod
on Assessing Pragmatic
Inferential Skills




Elena Cotos & Yooree Ji-Teng Liao (University
Chung (lowa State of lowa)

University) Effects of Testing Forma
Investigating Functional | on Second Language
Language Use for Reading Performance
Domain Description

11:30 - 11:45 a.m.

Break (Rawls Lobby)

11:45a.m. -
12:45 p.m.

Plenary Panel DiscussigRawls 1086)
Selection Policy and Practice for International Admissions

T
T
1

Panelists: Mike Brzezinski, Dean, International Students and Scholatr
Purdue University

PanelistsThomas Atkinson, Associate Dean of the Graduate School,
Purdue University

Moderator: April Ginther, Director, Oral English Proficiency Program
Purdue Language and Cultural Exchange, Purdue University

12:45 - 1:45 p.m.

Lunch (Rawls Lobby)

1:30 - 2:30 p.m.

Posters(Rawls Lobby)
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1:45 - 2:30 p.m.

Business Meeting (Rawls 2077)




2:30 - 4:00 p.m. Session 7Rawls 108% Session §Rawls 1062) | Session §Rawls 1071)
Concurrent
Sessions Saerhim Oh (Teachers Aleksandra Swatek & Ha Ram Kim (University
College, Columbia Aleksandra Kasztalska of lllinois at Urbana-
University) (Purdue University & Champaign)
|l nvesti gat i|SouthernArkansas Towards a ProfilBased
Use of Linguistic Tools iff University) Rating Scale for Post
an Online Writing Test |“ Wr i t e an E| Admission Writing
Friend i n E|PlacementTests
Lia Plakans & Atta Gebril | Assessment of the
(University of lowa & Written English Matura | Senyung Lee (Indiana
American University in Exam in Poland University)
Cairo) A DataDriven Rating
Integration inAcademic | Rongchan Lin (Teachers | Scale for Assessing
Assessment: Lexical College, Columbia Coherence in L2 Writing
Diversity, Textual University)
Borrowing and A Multi-Contextual Reuben Vyn (The
Proficiency Approach to Investigatin({ University of lowa)
Chinese Languge A Validity Argumentfor a
Phuong Nguyen (lowa Assessment in Singapor| Foreign Language Writin
State University) Performance Assessmer
Linguistic Analysis of Ananda Muhammad Rubric
Essays from Integrated | (lowa State University of
Writing Tasks Science and Technology)
Alignment of Target
Language Use and the
High School English
National Examination in
Indonesia
4:00 - 4:15 p.m. Break (Rawls Lobby)
4:15 - 5:15 p.m. Session 10Rawls 108% | Session 1{Rawls1062) | Session 12Rawls 1071)
Concurrent
Sessions Ziwei Zhou (lowa State | Elnaz Kia & Valeriia Jie Gao (Purdue
University) Bogorevich (Northern University)
Exploring the Relationsh| Arizona University) A Comparison of Two
Between Fluency and | Linking Rating Behavior | Automatic Writing
Speakinderformance of| Criteria:Evaluation of Evaluation Toalin China
ITAs Paired Speaking Task | Friendly to Use and Eas})
to Accept?
Daniel Isbell (Michigan Anna Mikhaylova
State University) (University of lowa) Virginia David (Western
Assessing The Effects of French | Michigan University)
Comprehensibilityand | Teachi ng As| TimedWriting and
Accentedness in L2 Backgrounds on Writing | ProcessBased Writing
Korean Speech Assessment Exams: Comparing
Learner s’ P
and Perceptions
5:15-5:30 p.m. Break (Rawls Lobby)
5:30-5:45 p.m. Best Presentation & Best Student Paper Awards & Closing (Rawls 1086)




Pre-Conference Workshop, September 30, 2016

Hicks Undergraduate Library, Room G959
(Pre-Registration Required)

Cluster Analysis in Language Testing Research

In both language testingesearch and real practice of test use, there has been a growing interest in
examining subscale scores and score profiles of language learners. This workshop will introduce cluster
analysis as a useful statistical procedure to identify language scorefsiles and explore their
relationships with language learning and academic performance. Workshop participants will learn about
the basic principles underlying cluster analysis and have the opportunity to apply cluster analytic
procedures on languagetiag data for admission and placement considerations.

During the workshop, we will first discuss when, what, how, and why to cluster language test scores and
testing data in general. Then, we will use cluster analysis to identify score/skill profilasgoiabe

learners from different test data sets. We will also examine the relationships among subscale scores,
score profiles, and other criterion measures of language learning and academic achievement, to better
understand how cluster analysis can be usedssist admission policies, placement decisions, and
language pedagogy in institutional contexts. As such, the workshop will mainly cover the following
components:

Part I: Basic concepts
Language score/skill profiles
Statistical principles underlyinguster analysis

Part Il: Data analysis
Correlational analysis
Cluster analysis for admission policies
Cluster analysis for placement decisions

This workshop will be offered in a computer lab at Purdue University. We will use SPSS to perform the
corrdational and cluster analyses. Participants are expected to have some understanding of basic
statistics, although this is not required.

Presented By: Dr. Xun Yan, University of lllingiSuperviso, English Placement

Test (EPT);Assistant Professaf Linguistics Affiliated Faculty, Asst. Professor of

Second Language Acquisition and Teacher Educatiom . Yanbébs researcl
include the development and quality control of padhission language
assessments, assessmentrditg for language teachers, formulaic language
acquisition and lexical development by L2 speakers, L2 pronunciation and
intelligibility, and test score use in educational settingslucation: Ph.D., English,

Purdue UniversityM.A., TESOL, The Ohio Statmiversity, B.A., EnglishWuhan

University, Wuhan, China

Dr. Xun Yan




Plenary Panel Discussion (Rawlis 1086)

Selection Policy and Practice for International Admissions

Panelists:  Mike Brzezinski, Dean, International Students and Scholars, Purdue University
ThomasAtkinson, Associate Dean of the Graduate School, Purdue University

Moderator: April Ginther, Director, Oral English Proficiency Program & Purdue Language and
Cultural Exchange, Purdue University

Dr. Brzezinski began his career at Purdue Universit}993. In addition to directing

the International Students and Scholars office for 16 years, Brzezinski has led
International Programs as dean since 2009. Under his leadership 9,300 international
students from more than 125 countries are now enrollednew study abroad
initiative has increased student participation rates to their highest levelsNeey

2,200 Purdue students study around the world on an annual Bagisermore, a new
intercultural learning initiative has been established fedusn promoting and

| assessing intercultural learning that occurs during overseas study experiences as well
as during cecurricular activities both on and off campud&/nder Brzezinsld s
leadership, a student integration subunit was created to promotidedetween
domestic and international students.

Tom Atkinson is Associate Dean of the Graduate School at Purdue UniveXsity.
native Hoosier, Atkinson received B.S. and M.S. degrees from Purdue and a Ph.D.
degree from University of Pennsylvani@efore coming to the Graduate School in

2001, he served for ten years as Assistant to the Director of Academic Programs in
Purdue's College of AgricultureAt theGraduate School, Atkinson provides
leadership for recruitment, admissions, and studentdscserves as ombuds, and
advises the Purdue Graduate Student Government. He also serves as the Graduate
School s I nternational Programs Officer.

Graduate Student Award

Saerhim Oh is a doctoral candidate in the TESOL & Applied Linguistics Program at
Teaders College (TC), Columbia University specializing in second language
assessment under the supervision of Dr. James E. PuHberacurrent research
focuses specifically on the use of linguistic resources in second language writing
assessmentler work onlanguage assessment has been presented at professional
‘ ‘ conferences such as the Language Testing Research Colloquium, the East Coast
o Organization of Language Testers, the Second Language Research Forum, and the
Symposium on Second Language Writing. Shediss been working as a FETS doctoral graduate
fellow for three years. Besides research, Oh also has taught ESL/EFL learners for more than 10 years at
English language programs at the University of Hawaii at Manoa, Seoul National University, and
ColumbiaUniversity.She has also taught Second Language Assessment courses at TC and at Hunter
College, City University of New York. In addition to teaching, she is also an English test item writer
and a grammar and reading textbook writer.



ABSTRACTS

SESSION 1 (RAWLS 1086)
8:45-9:45 A.M.

Paula Winke, Koen Van Gorp, Susan Gass, & Bill VanPatten (Michigan State University)
Using Different Carrots: How Incentivization Affects Proficieneyesting Outcomes

In both teaching and testing for proficiencyn @mportant issue in interpreting outcomes is the
motivation that students have for achieving any particular level of ability. In most university settings,
the only language requirement for students is seat time. At our university, the Spanish proggam has
stated outcome goal of Intermedidigd in speaking, listening, and reading on the ACTFL proficiency
scale, although the goal is not a requirement. In investigating a larger question (Could we require
intermediatemid?); we investigated the proficientgst results from 257 students completing seeond

year Spanish courses at our university. The students took the ACTFL OPIc and the ACTFL listening
and reading tests in proctored computer labs. We incentivized two groups of students: for one group (n
= 96) 1®%6 of their final grade was based on meeting theegtablished program goals: for a second
group (n = 73), 5% of their grade was based on the same criteria. With a comparison group (n = 88),
there was no incentivization: they only received 5% for takiegthree proficiency tests. We compared

the proficiency measures on the standardized listening, reading and speaking tests for the three groups
taking into account the effect of gender. Our findings show that the 10% group performed significantly
higher ttan the two other groups and that there was an effect for gender. These suaggsist that
programs should consider proficieAogsed exitests if there are requirements tied to them that
articulate the progr abesife, 1997)at ed goal s (see Chal h

Xiaowan Zhang (Michigan State University)
The Role of Released TeSpecifications in Test Preparation

The role that released test specifications can play during test preparation is often neglected by test
takers, policy makers, and even researchers. Focusing on the Test for EngliskBdagbs (TEM4)

a nationwide, largscale, higkstakes test for Englismajors in Chind this study investigated the
preparation effects associated with the use of the TEM4 Syllabus, that is, its released specifications.
Data collection involved 48 test takers of the TEM4 recruited at a large university in central China,
where the experimental group was given a tutorial session on the TEM4 Syllabus as the treatment.
Specifically, preparation effects were measured using both a quantitative metric of score improvement
and a qualitative metric informed by a framework adapted fktessick (1982) and Xie (2013). A
variety of statistical procedures, includingest, multiple linear regression, and expectancy graphing,
were employed in the examination of score improvement. The study found that there was no significant
score inflationassociated with the TEM4 Syllabus, and that the tutorial on the TEM4 Syllabus failed to
foster positive behavior changes in test takers from their old teatththgtest practices. Along with

the exploration of preparation effects, this paper also sésxlithe ethicality of different test preparation
practices and proposed three possible solutions that test developers or policy makers could adopt to
discourage unethical teachigthetest practices from the perspective of specification releasability
(Davidson, 2012).

SESSION 2 (RAWLS 1062)
8:45-9:45 A.M.

Suthathip Thirakunkovit (Mahidol University, Thailand)
The Use of CTest and Cloz&lide in a PostEntry Test

In 2013, a large public university in the Midwest of the United States developed-enprgsEnglish
language proficiency test named the Assessment of College Ehgkshational (ACEn) for

9



identifying incoming international students who may benefitnf extra language support. This study
only focuses on the-&sts and clozelide of the ACEIn. This study reports on reliability of these two

tasks. The results of 232 international examinee
perfamance. The data were analyzed for four traditional item characteristics: 1) Descriptive statistics,

2) ltem facility, 3) ltem discriminati on, and 4
coefficients.

The results of the pilot study shed that Ctest items are considered too easy for the test population,
while clozeelide items are of medium difficulty. Even thoughte&St items have acceptable
discrimination i.e., the average rpb index is 0.3, clelme items are shown to have muchtéet
discrimination values on average i.e., rpb indices are higher than 0.5. The Pearsonmooadeict
correlation between the-tést and clozelide is high (r = .66).

Even though the key results showed thate§€ did not meet the standard of item idiffty and
discrimination, it does not necessarily mean th#est cannot sufficiently serve its intended purpose as

a preliminary screening tool. After examining the score distributions of bd#stCand clozelide
scores, the scores of both tasks eangdely. With fairly wide standard deviations, there is a potential to
combine the scores of these two screening tasks to identify students who had a uniformly low
performance across both tasks.

Jo-Kate Collier & Becky Huang(University of Texas at San Antonio)
Investigating the Validity of TELPAS as Predictor of STAAR Success

Federal law requires annual assessment and reporting of the English language acquisition of students
classified as English Language Learners (ELL)yeguirement that will continue under the recently
enacted Every Student Succeeds Act (ESSA). To comply with this requirement Texas developed the
Texas English Language Proficiency Assessment System (TELPAS). TELPAS was first implemented

in the 200708 a@demic year with the intent of complying with the reporting requirement and providing

an indicator of a studentés ability to succeed o
In 201112 Texas implemented a new state assessment, STA&RIoped as a more rigorous
assessment program making TELPAS a less than accurate predictor of student success on the new
STAAR. Accordingly, TELPAS was revised and first implemented in 243

This article will present a study which examined assessaegta for ELL students over the course of
three consecutive academic years from 20386, including the revised TELPAS assessment and
STAAR data. The focus of the investigation is the claim by the state of Texas that high scores on
TELPAS reading cortate to successful STAAR language arts scores. The project looked at the
validity of TELPAS scores as predictors of student success on STAAR language arts. Three groups of
students representing three different grade clusters from one urban schodl wisteicselected for

study. The project used readily available data from district accountability reports and looked for
correlations between TELPAS reading scores and STAAR language arts scores for the same students.

SESSION 3 (RAWLS 1071)
8:45-9:45 A.M.

Kyongson Park (Purdue University)
University Policy for International Students: SelAssessment on Campus Adaptation

Despite an explosion in the number of international undergraduate students on the USA campuses,
there is little empirical research into the relationship between academic and social integration of
college students in the American universities. Even thootgniational students are satisfied with

their academic experiences in general (Lee & Wesche, 2000; Schutz & Richards, 2003; Senyshyn et

10



al., 2000), we do not have much knowledge about how they think about the influence of social
aspects on their acadenties (Lewthwaite, 1996). Therefore, this study aims to fill in this gap in

the literature. To investigate the university adaptation, both international and domestic students at a
large public university (n=180) are asked to complete aassiéssment swey and three students to
participate in a followup interview. The findings revealed that international undergraduates have
more active interaction with their instructors and advisors than with American peers. To be more
specific, unlike the domestic stutds, the international students pointed out that the current
language use and frequency of interaction in English were the main factors that cause or solve the
problems in academic and social adaption. Interestingly, Chinese and Korean students showed
subte differences. My study suggests that formal academic settings such as classrocgrsupeer
work, EAP courses, and language partner programs at universities could give international college
students more chances to interact with other diverse peersrdnachce social integration. If the
university could incorporate the needs of international undergraduates, social integration could play
an important role in academic integration of international students.

Sharon Pearce & Stephen O'Connell (Cambridge Mikigan Language Assessments)
The CEFR in Practice: Defining the fAJust Qualifi

Defining the "just qualified" tegiaker is a key aspect of successful standatting studies (Cizek et al.,

2004). Failure to take the jugtialified learner into @ount can result in cut scores that are too high,

which can have serious consequences (Lim et al., 2013; Papageorgiou, 2010). However, despite the

i mportance of a fjust gualifiedd consensus unde
how this concept is addressed in practice (Kaftandjieva, 2004; Papageorgiou, 2009).

In this paper we first explain how fAjust qualifi
in the context of a CEFR linking study conducted for a commercialliladble speaking test. Then, we

discuss how we qualitatively and quantitatively analyzed "just qualified" definitions that were collected

both pre and posistudy from 12 judges who participated in the linking study. In two rounds of coding,

we tagged ourjudges' responses for "limiting" language (explicitly negative language) and for
"boosting" language (explicitly positive language). Our analyses show that facilitators' repeated focus

on the concept of "just qualified" resulted in participants' increasagde of "limiting" language in their

postst udy Aj ust gualifiedod definitions andtuddecr ea:
ij ust gualifiedo def tstudy ddfimtions). Tha implications pfaan approach t o
focusingont he concegualoiff i efdjou swi | | be discussed, as W

validity of the cut scores attained (i.e., standard error of judgment values less than a quarter of the test's
standard error of measurement).

SESSION 4 (RAWLS 1086)
10:00-11:30 A.M.

YunDeok Choi & Sonca Vo(lowa State University)
Approaches in Recent Validation Research: A Still Evolving Story

Much validation research for various tests has been done since test results entail values and social
consequences on test users. This, by extension, reflects that it is critical to justify interpretations and
uses of test scores for their intended purpgsébe s si ¢ k 1989). As an extens
(2013) work, the present study examined recent trends in validation approaches: one question and three
validities, evidence gathering, test usefulness, argubvesed, and not explicit (implicit) V4

empirical research articles published from 2012 to 201&imguage TestingndLanguage Assessment
Quarterly. In addition, different from Chapelle and Voss, we analyzed 30 empirical research reports
published during the same time period by two big dwitle testing companieg€ducational Testing

Service (ETS) andnternational English Language Testing System (IELTS) regarding the validation

11



frameworks. It was found that, across the journal articles and research reports, the approaches were
taken most fequently in a descending order: implicit and evidence gathering, argbamed, test
usefulness, and one question and three validities. Very similar trends were observed in both the journal
articles and research papers. These findings are in line withGhiagelle and Voss predicted in that the
growing popularity of argumesiiased approach in current practices in validation is remarkable. This
study has implications fa better understanding tfe approaches for recent validation studies in the

field of language testing in general, and of similarities and dissimilarities between the academic journals
versus testing companies with regards to the use of validation framework in particular.

Ahmet Dursun, Catherine Baumann, James McCormick,Nicholas Swinehart, & Jason Merchant
(University of Chicago)

Building a Validity Argument for a Graduatd_evel L2 Reading Comprehension Exam: A Case of
Domain Analysis

To replace its previouslysed translation exam, the University of Chicago has recently dededapew
graduatdevel L2 reading comprehension exam, namely the Graduate Foreign Language Reading
Comprehensi on Exam (GFLRCE), to measure its gr
research through reading in a secondary research language. {ikthanlanguage testores that are

used to make important decisions about students in higher education, this exam needs to be evaluated.
The University of Chicago Language Center has utilized the Argubsesstd approach to validation

(Kane, 2006; Chaple, Enright, & Jamieson, 2008, 2010) as a framework to evaluate the intended uses
and interpenetrations of GFLRCE scores. Asaasparent research framework, this approach will guide

the testing program in fAépr i oresizing thamntagevaluatd theer e n' t
strength of a validity argument, and gauging the
thus methodologically will offer a practical guideline to construct a validity argument (Chapelle et al,
2010) for the GLRCE. This presentation will first present the interpretive argument, which specifies

the proposed interpretations and uses of GFLRCE results by laying out a network of inferences and
assumptions. Then, in an effort to critically evaluate the appropesgeand plausibility of the
assumptionsinnte domain definition inference, results f
interview responses, syllabi from Reading for Research Purposes courses, and published literature on
conducting academic reseh through reading in a secondary language will be presented.

Elena Cotos & Yooree Chung (lowa State University)
Investigating Functional Language Use for Domaind3cription

TOEFL iBT® is one of the most globally accepted, higghkes language profasicy tests fonon-native
speakers of Englisin the United States, there is an increasing tendency to use TOEFSi8aking

scores for decisions regarding the screening or certification of international teaching assistants (ITAS).
Therefore, obtainingalidity evidence to demonstrate the usefulness of these scores for such purposes is
necessary for both policy and practice. The argurhased approach to validatiora theoretical model
consisting of a chain of inferences about the interpretations sesl of test scores, propositional
warrants associated with inferences, and specific assumptions underlying respective warrants (Chapelle,
Enright, & Jamieson, 2008; Kane, 1992has been widely employed in validation research. This study
adheres to this adel in order to investigate an assumption pertaining to the Domain Description
inference. Specifically, our inquiry aims to determine whether the language functions elicited by
TOEFL iBT® Speaking tasks are representative of language functionsiruseetarget domain. We

will report results derived from a linguistic analysisaoT OEFL iBT® speech corpus and of an ITA
speech corpus. The analysis wasiducted using the Knowledge Framewbrit heuristicin Systemic
Functional Linguisticghatfocuses ordoing in the discourse related to thinking ski(ldohan, 1986)

This enabled the identificatioand definition of language functions used BYEFL iBT® testtakers

and by ITAs in instructional settings. The results also reveal how the functions aredri¥adaestically

and how they differ in instructional discourse and in responses elicited by the speaking tasks.

12



SESSION 5 (RAWLS 1062)
10:00-11:30 A.M.

Laura Ballard (Michigan State University)
Young ELLs and Computerized Reading Assessment: Are Ridady?

Many assessments have moved from paper to corpased formats, including secelahguage tests

for young learners (e.g. ACCESS 2.0). In response, language testing researchers have conducted
comparability studies on these testing mo@esdres, 2012Kingston, 2009), but there is a lack of
research examining mode effects on specific populations: young English language learners (ELLs). The
potential effects that emergein technologicallybased assessments are a concern for those who have
little experience with technology, and these effects could be aggregated with the cognitive overload that
ELLs experience when tested in a second language (Genesse, L:lrdaiyn Saundes, & Christian,

2005). In response, in a larger study to which these data belong, | investigated: 1) whether ELL and
native Englishspeaking children were able to complete a computtiated reading test; and 2) how

t hese chil dr en 6iered. busatl ieyirgckiry enbtl@odoiogy rtosuncdver how children
interacted with the computerized assessment. In the current study, | triangulated data by using an open
ended pictur@rawing task (Brown & Wang, 2011) and interviews with 31 children irerotd also
investigate their emotional responses to a computerized versionDf@He F L E P r readimgtegt.E

I investigated instances where computers -and enm
assessment interviews to uncover their emotimtance related to the computerized assessment.
Results showed that, despite low familiarity with computerized testing, 94% of children had positive or
neutral feelings about taking the computerized reading assessment. Considering the quantitative and
gualitative data, | discuss policy issues related to computerized assessment of young ELLSs.

Wayne E. Wright, Trish Morita -Mullaney, Rudy Rico, Marquetta Straight, Chen Li (Purdue
University)
Introducing the Purdue English Language Learners Language Poiitsa(Purdue ELLLPS)

One of the biggest challenges facing teachers of English language learners (ELLS) is planning and
delivering instruction that i s appropriate to e:
In order to do so, teachers need to become adepiraf a variety of formative language assessments to
determine where students are at and to track their progress over time in developing their listening,
speaking, reading, and writing abilities in English (Gottlieb, 2015). To help teachers learn how to
effectively use and interpret assessment results, faculty and graduate students in the College of
Educati onds Department of Curricul um d&ePundeet r uct i
English Language Learners Language Portraits (Purdue ELLLP&e Purdue ELLLPsfeatures

linguistic portraits of diverse ELL students from different grade levels, ethnic backgrounds, and levels

of English proficiency. Each portrait includes (1) sociolinguistic background of the student, (2) video

clips of the studat engaged in oral language tasks, (3) video clips of the student reading texts aloud, (4)
studentds responses to reading comprehension que
with this rich language data, users are provided with tamls tassess each student .
proficiency, reading, and writing in English. In this presentation we will discuss the development of the
Purdue ELLLPs provide an overview of the website, demonstrate the use of the site to practice
assessing the Eligh language proficiency of ELL students.

Jui-Teng Liao (University of lowa)
Effects of Testing Format on Second Language Reading Performance
Currently, multiplechoice questions (MCQs) and shartswer questions (SAQs) are the most widely

adopted tesg formats for assessing L2 English reading proficiency. Compared with SAQs, MCQs are
more popular because of their rating efficiency, interrater reliability, and content validity (Plakans &
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Gebril, 2013); however, SAQs demand written response withoatnived options, generating a high
degree of authenticity (Qian & Pan, 2013).

The purpose of this study is to compare the influences of MCQs and SAQs on reading performance,
metacognitive awareness, test completion processes, and task perceptionsr o gala deeper

insight into the impacts of testing formats, this study ad@ptixed methods approach. The
guantitative strand compares test performance between MCQ and SAQ readiranthiskgstigates

the correlation between test performamarel metacognitive awareness; the qualitative strand explores
the test compl eti ontagkperweptwrzssses and participantso

Thirty-two low-intermediate to intermediate level English learners completed a reading task in MCQ
and SAQ formats. Immediatebfter completing each type of reading task, participants fillecadut

point Likertscale survey to specify and rate the frequency of metacognitive strategies they used. Eleven
participants took part in an interview describing their-teshpletion proceses and tasgerceptions.

The results of a paired sampkest and correlation analysis are discussed along with the qualitative
results. Implications for the use of both test formats in classtzased assessments will be discussed.

SESSION 6 (RAWLS 1071)
10:00-11:30 A.M.

Lixia Cheng (Purdue University)
Pragmatic Appropriateness in an ESL/EFL Oral Discourse Production Test

This paper describes an experimental study on how pragmatic appropriateness in ESL/English as a
Foreign Language (EFL) requgsibduction can be impacted by English proficiency (high or low) and
learning setting (ESL or EFL).

Chinese ESL/EFL participants of low and high oral English proficiency, as identified by an independent
speaking test, recorded their responses to two dismlourse completion tasks sharing the same
pragmatic feature: P+D+R+ (a.k.a. PDRh). In these situations, the request recipient has higher
socicinstitutional power; a large social distance exists between the interlocutors; and the request
involves grat imposition on the recipient.

Six adult L1 English |Iisteners rated each of 80
using an analytic rubric adapted from Hudson, De
ANOVA test revealedsignificant main effects of English proficiency and learning setting on the
composite score of pragmatic appropriateness (based on five rating criteria: use of typical expressions,
amount of information given, levels of formality, directness, and poliggn€sirthermore, there was a
significant interaction between proficiency and learning setting. These findings imply that ESL/EFL
proficiency and learning setting are influential factors that affect pragmatic appropriateness in oral
English production of guests in PDRhigh tasks; the ESL learning environment most substantially
benefits low proficiency learners as far as pragmatic appropriateness is concerned.

This study has provided empirical evidence to support theories about the factors influencing ESL

pragmatic appropriateness. It also has practical implications for the rating of pragmatic appropriateness
in ESL/EFL speech act production.

F. Scott Walters (University of lllinois at Urbana-Champaign)
Widening the Scope of GAnformed L2 Pragmatics Testing

Communicative language ability models assume two generablslittes, grammatical and
pragmatic competence (Bachman 1990; C#lcecia et al. 1995). While testing the former has a
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long history, pragmatic competence is partly invisible to test methods in the new field of-second
language pragmatics testing (SLPT) as they limit researchers interested in theoretical models of
SLA and constrain user decistomaking. Indeed, the theoreticbasis for SLPT, speech act theory
(Searle 1969), and the method usually employed, the discourse completion task (Hudson et al.
1995) are called into question by findings from conversational analysis (CA) (Golato 2003). CA
has been useful ipost hod_2-test validation (Ross 2007; Youn 2014). However, CA as a resource
for a priori testtask design is still in its infancy although research (Author 2013; 2016) suggests it
holds promise.

The present study builds on earlier studies by widening both thdesafparnesproficiencies and

the range of pragmatic targets, the latter derived from the CA literature (Pomerantz 1978, 1984;
Schegloff 2007; Wong and Waring 2010). The protocol involves ESL adults ahtewnediate to
advanced proficiency engaging @nroleplay, the responses conveyed to two raters differentially
trained in CA. Response data were transcribed and analyzed according to determine (1) whether the
wider pool of test tasks can generate results that can validly infer L2 intermediate pradmtisy;

(2) whether CAinformed prompts can elicit targeted skills; and (3) the impact of "CA proficiency"

on rater behavior. Qualitative and quantitative results will be presented and suggestions for further
research offered.

Aysenur Sagdic (IndianaUniversity)
The Effects of Task Mode on Assessing Pragmatic Inferential Skills

Several studies contributed to the ongoing discussion of L2 pragmatics assessment (Bouton, 1994;
Brown & Ahn, 2011; Grabowski, 2009; Hudson, Detmer, & Brown, 1995; Liu, 2B@&ver, 2006;

Taguchi, 2005; Youn, 2013, 2014; Walters, 2007). However, further research is needed to examine the
features of assessment instruments and their effects on assessing L2 pragmatic ability reliably. This
study aims to investigate the extenttagk mode (i.e.paperandpencil based and audmased) on the
assessment of native speakers6 pragmaighi mtiveabi | it
English speakers (NESs) at a US university took a muitiptéce pragmatic tesissessing thability to
understand conversational implicature and indirect speech acts (i.e., refusals, regudsts)
background questionnaire. The participants were divided into two groups: one group completed the
paperandpencil test and another completed theiatfiormatted test. The findings revealed that (a)

both instruments were sufficiently reliable in measuring the ability to understand implied meaning; and
(b) task mode had no significant i mpact on nati
The significance of the results is twofold. First, it is another step to explore the nature of native speaker
pragmatic competence. Second, it reveals the effect of the task mode on native speaker pragmatic
competence. Implications for assessing L2 pragmatie discussed and suggestions are provided for
improving instrument reliability and the correspondence between characteristics of target language use
and pragmatic assessment tasks.

SESSION 7 (RAWLS 1086)
2:30-4:00 P.M.

Saerhim Oh(Teachers CollegeColumbia University)
I nvestigating L2 Learnerso6 Use of Linguistic Too

Advances in technology in recent years have greatly reformed the way we write (Lunsford, 2006;
Purpura, 2016). When second language (L2) learners writeamithmputer, they easily check their
spelling and grammar, and find the meanings of uncertain words. However, most writing tests prohibit
these tools, based on the assumption that using them in tests provides an inaccurate measure of writing
ability. Howe\er, if L2 writing ability were reconceptualized to include these tools, the assessment
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would more closely simulate writing behaviors in the real world, and we would be better placed to
generalize examineesd perf or exsiiEast 2008). wr i ting abi
The current study investigated 39 adult L2 |l earrt
test. The purpose of the study was to 1) examine the difference betweent Zatése r s & wr i t i ng
with and without linguist tools; 2) identify the nature oéstt a k ese sfdinguistic tools in writing

tests; and 3) understandtésae k er s 6 perceptions of wusing |l ingui sf
generally, testakers received a higher score when linguistic tools were permitted; however, the
interpretatian of their ability in terms of the different components of the construct of writing ability were

the same regardless of whether they had access to linguistic tools or not. Additionatketessinostly

used linguistic tools to check their vocabulary apdlling, and a conflict between the extemivhich

testtakers want to use linguistic tools in tests and their perception of test fairness was identified.

Lia Plakans & Atta Gebril (University of lowa & American University in Cairo)
Integration in Academic Assessment: Lexical Diversity, Textual Borrowing and Proficiency

Integrated readingyriting tasks are increasingly appearing in assessments used istdkgis decisions

such as college admissions, creating a need for careful study of these ssgement types. Questions
have been raised about the role of source vocahb
consequently, how scores from these tasks should be interpreted. The presentation investigates issues
related to the influencef textual borrowing on lexical diversity and the difference in lexical diversity
across test scores on integrated tasks. To this end, 130 students in a Middle Eastern university
completed a readinbased integrated task. The essays were analyzed foallekiersity using CLAN

software, a computer program developed to compute lexical diversity. Then to illuminate the impact of
the source texts, vocabulary originating from the reading was removed from the essays, and the D index
was recomputed for a lexicdiversity score with borrowed vocabulary omitted. A paired sampgiest t

and Analysis of Variance (ANOVA) were used to answer the research questions. The results showed
that borrowing from source texts significantly affects the lexical diversity vatugdegrated writing.

Further, the results demonstrated that lexical diversity plays a substantial role in integrated writing
scores.

Phuong Nguyen (lowa State University)
Linguistic Analysis of Essays from Integrated Writing Tasks

This study investigates the differences in linguistic use in responses to integrated writing tasks among
test takers of three proficiency levels (level B, D, and Pass) in an English placemehtdestrpus,
consisting of 429 essays (121,392 words) was astius of an English placement test at a large mid
west university. The essays were analyzed for vocabulary distributions, phraseological patterns, and
various lexicegrammatical features su@s type/token ratio, normalization, noun phrafiest clauses

andto clauses (controlled by verbs, adjectives, and nouns), and adverbial clauses. Results indicate that
the groups significantly differed in their use of words from the General Service ,0i30 vords
(GSL1K; see Nation, 1990) and the Academic Word List (Coxhead, 2000), their employment of
nominalizations, and their type/token ratio. Additionally, the Pass group also tended to used more
lexical bundles and borrowed less from the writing prsmgompared to the other two groups.
Regarding nominal features, more proficient writers employed significantly more phrasal noun
modifiers such as attributive adjectives, nouns as premodifiers and prepositional phrases. However,
writers of three proficiecy levels did not differ in their use of finite relative clauses, a clausal feature
modifying nouns. Other clausal features functioning as postmodifiers were used very rarely in all
proficiency levels although descriptive statistics showed that the Pags gmployed these features

more frequently. Findings from the study provide implications for writing assessment using integrated
tasks and academic writing instruction.
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SESSION 8 (RAWLS 1062)
2:30-4:00 P.M.

Aleksandra Swatek & Aleksandra Kasztalska (Rrdue University & Southern Arkansas
University)

AWrite an Email to Your Friend in Englando: As s
Poland

At the end of 12 years of Foreign Language learning, 87% Polish students graduating from high school
choose to take the mandatory foreign languagatura exam in English (Centralna Komisja
Edukacyjna, n.d.). A high stakes exam administered by the NatExehination Board (NEB),
maturads scores are used as the sole criterion f
importance, the matura has not received much attention from assessment researchers.

In the proposed presentation, we exagnthe theoretical and ideological underpinnings of the written

portion of the English matura exam (EME). First, we analyze theoretically its purpose, task design, and
rubrics. Specifically, wusing Bachman ssahegurpBse| mer 0
and task of the examination, inferences about language ability and language use of the test takers.
Furthermore, we consider task dimensions: subject matter, prompt, rhetorical task, audience, genre, etc.,
for the basic and advanced EME (s et al. 1984). We also critically analyze the detailed analytic

rubric and scoring examples provided by the NEB.

The results of this initial analysis are juxtaposed against the discourse used by the Polish government to
describe the linguistic and cuttl goals of EME. We consider these choices in the wider sociopolitical
context of Poland and explain how EME documentation reflects a broader goal of the European Union
to foster tolerance through the learning of foreign languages. At the same timegueettzat such
openness is not always reflected in the linguistic standards valued by the test makers.

Rongchan Lin (Teachers College, Columbia University)
A Multi-Contextual Approach to Investigating Chinese Language Assessment in Singapore

This papere x ami nes Chinese | anguage assessment in Si
2008) Test Context Framework (TCF). The discussion revolves around the contexts specified in the
TCF, namely 1) political and economic; 2) educational, social, and dul@8yatechnology and
infrastructure; and 4) legal and ethical. The paper concludes with future directions in research. Through
analyzing Chinese language assessment in Singapore via various lenses, this paper aims to further
emphasize that language assemsntoes not only entail languagdated issues. It is hoped that this

paper would inspire further research regarding language assessment in other multilingual and
multicultural societies.

Ananda Muhammad (lowa State University of Science and Technology
Alignment of Target Language Use and the High School English National Examination in Indonesia

Despite having adopted the Communicative Languacg
English national examination has never changed from the muitigliee format. This resulted in the
nonalignment between the target language use (TLU), wiedaires students to produce their own
language, and the exam itgelfhus the authenticity of the exam is questioned. Within the context of

this study, the TLU is characterized by the Indonesian high school English subject syllabus as well as
the English éxtbooks recommended by the syllabus. In this study, | described the task characteristics of

the English national examination and compared them to the task characteristics of the TLU based on
Bachman and Pal mer 6s (1996) héaracteristiesyloatskidentified and d d

it
examined some of the exambdébs qualities with the
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construct validity, and authenticity. Based on the results of these examinations, | came to the conclusion
that besideghe issue of authenticity, the exam also has problems with its reliability and construct
validity. This study concludes with the implication that stem from the disconnect between the TLU and
the high school English national examination in IndoneSaggetions are also made for the
improvement of the administration and assessment methods of the English national examination in the
Indonesian context.

SESSION 9 (RAWLS 1071)
2:30-4:00 P.M.

Ha Ram Kim (University of lllinois at Urbana-Champaign)
Towards aProfile-Based Rating Scale for Pogtdmission Writing Placement Tests

When developing postdmission writing placement tests, it is common for test developers to design a
rating scale that only reflects placement options rather than performance levelsfims. The
placemenbased scales, while efficient and practical, tend to be limited in its usefulness in informing
writing instruction. This study reports on the revision of a placefinas¢d rating scale for a pest
admission writing placement test &nlarge Midwestern US university, to reflect placement as well as
writing performance profiles in the new scale.

The scale revision was conducted in three stages. First, key writing criteria were identified by analyzing
the composition course syllabi; Me interviews were conducted with writing instructors to gauge the
estimated range of writing performance profiles and levels in ESL composition courses. Then, following
a datadriven scale development approach (Fulcher, Davidson & Kemp, 2011), fourieexeer
instructors underwent a series of iterative essay rating and discussions, which resulted inlzagesfile
rating scale, with five typical writing performance profiles. This new rating scale was piloted on 9 raters
with 60 essays, which helped tefine the scale descriptors for better operationalization. Finally, the
five performance profiles were linked to different placement recommendations.

Compared with the placemebased rating scale, the revised scale prompts raters to pay more attention
to the description of writing performances, which, in turn, provides useful diagnostic information for the
writing instructors. In addition, the new profilebased rating scale strengthens the alignment across the
ESL curriculum, instruction, and assessmalimately enhancing the quality of the test.

Senyung Lee (Indiana University)
A Data-Driven Rating Scale for Assessing Coherence in L2 Writing

It is crucial to inform stakeholders of assessment criteria in clear language to justify the intended use of
an assessment. Coherence is an important property of writing quality as it explains a reasonable amount
of variance in second language (L2) writing (Bae & Bachman, 2010). Although the importance of
coherence in writing is welicknowledged, the definitignof coherence to date are rather vague,
causing subjective understanding of the constimtld, Khongput & Darasawangp07). Coherence is

often operationalized in combination with cohesion (Bae & Lee, 2012), and the bare term coherence is
included withait explanation in the rubrics of some higfakes writing tests (iBT TOEFL writing, GRE
analytic writing).

This study developed a fopoint rating scale for assessing coherence in L2 argumentative writing.
Empirically-derived, binarychoice, boundargefinition scale development method was used because it
generates rating descriptors which fit a specific testing context (Upshur & Turner, 1995). Argumentative
essays written by ESL learners at an American university were examined. Six experienced E§L writin
teachers formulated yes/no questions that distinguish coherence of- lagidetowetrlevel essays,
through thinkaloud protocol and retrospective interviews. Three questions were formulated: Did the

18



ideas logically flow in a sophisticated fashion? 2) fodi have to make effort to understand the text? 3)

Was there any paragraph that does not contribute to the main idea of the essay? When presented to
another six writing teachers, these questions were effective in rating the coherence of the same essays.
Implications for how to operationalize coherence in L2 writing are discussed.

Reuben Vyn (The University of lowa)
A Validity Argument for a Foreign Language Writing Performance Assessment Rubric

As student achievement on higtakes tests are increasingly used to evaluate teacher effectiveness,
demonstrating validity of all aspects of assessments including design, administration, and scoring
becomes critical to ensuring that decisions made asudt ref their use are as fair and ethical as
possible. Responding to calls for extending the use of validity arguments to scoring rubrics (Chapelle,
2012; Crusan, 2010; Janssen, 2015), the purpose of this study was to examine the validity of one
di st foreigntlahguage writing performance assessment rubric and the process by which it was

i mpl emented. Wi th a portion of teacherso eval uat
on this assessment, the importance of establishing a validity enjdor both the assessment and its

rubric is critical. In this paper, qualitative analysis of the rubric and its implementation was framed
using Toul minds (1958) mod el of argumentati on
proposing recommendatis for improving the validity and related scoring inferences (Bachman &
Palmer, 2010). In this analysis, several instances of construct irrelevance were found. Elements
recommended for removal or revision included the entire Task Completion domain, riimeumi

number of clauses in the Vocabulary domain, and rubric criteria and task directions addressing writing
style, among others. These findings highlight th
with a tasko6s un dlleastheneed fopr establishing suchaosdlidity argansentsy e

SESSION 10 (RAWLS 1086)
4:15-5:15 P.M.

Ziwei Zhou (lowa State University)
Exploring the Relationship Between Fluency and Speaking Performance of ITAs

Previous studies suggest that L2 fluenmeasures can influence the evaluation of speaking
performances, but with different degrees of contribution (Bosker et al., 2013; Ginther et al., 2010). Such
relationships are still undeesearched for international teaching assistants (ITA), who playriamho

roles in undergraduate education in American or Canadian universities. This study, built on-a small
scale pilot study, focuses on 100 prospective ITAs at a large Midwestern university in US and aims to
investigate the relationships between fluencyasuees and their speaking performances in dirse

speaking test for ITAs. Three categories of fluency measures, namely, speed, breakdown, and repair,
were calculated in the form of 7 variables, based on the automated results from a modified veesion of
Jong, Persoon, and Quen®6s (2010) Praat script a
raw holistic scores of the speaking performance were analyzed using FACETS (Linacre, 2015) to
calculate interater reliability and to obtain correcteor fair scores. A multiple regression was
conducted with the fluency measures being independent variables and the fair scores of speaking
performance as dependent variable. Results indicated that mean syllable duration was the most
significant predictorof the corrected score, while both breakdown and repair fluency measures made
varied contributions to the raters6é decisions. i
understand the fluency characteristics of ITAs and their contributiapaaking performances. This

study also sheds light on a further development of the pronuncialimtied rating rubric of the

speaking test.
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Daniel Isbell (Michigan State University)
Assessing Comprehensibility and Accentedness in L2 Korean Speech

In L2 pronunciation research, the constructs comprehensibilityand accentednessave been
extensively researched (Derwing & Munro, 2015). These constructs are typically assessed via listener
judgments of L2 speech ong@int Likert scales, and these judgrteehave generally been found to be
reliable. Linguistic factors influencing these judgments have also been uncovered (e.g., Saitou,
Trofimovich, & Isaacs, 2016). However, the scales have been shown to be difficult for raters to use,
particularly in differetiating middle scale points (Isaacs & Thomson, 2013). Furthermore, the majority
of research using these scales has focused on L2 English, with little work done on L2 Korean.

This presentation examines the use of translated comprehensibility and acessitetales in
judgments of L2 Korean speech samples. To investigate the functioning of the scales, understand how
naive listeners judged the constructs, and discover challenges in the rating process, 10 native speakers of
Korean were recruited to listen speech samples (including resldud and picture description tasks)

from learners enrolled in first and second year university Korean courses. Comprehensibility and
accentedness scores were analyzed for internal consistency, interrater reliability, tartdef multt

faceted Rasch model. Additionally, listeners answerednatisy debriefing questions regarding factors
influencing construct judgments and difficulties encountered in the rating task. Results indicate that the
comprehensibility and accexttness scores were reliable, but listeners had difficulty usingangk

scale points. Listeners also varied somewhat in their views of the constructs. These findings highlight
areas for improvement in the assessment of L2 speech for research purposes.

SESSION 11 (RAWLS 1062)
4:15-5:15 P.M.

Elnaz Kia & Valeriia Bogorevich (Northern Arizona University)
Linking Rating Behavior to Criteria: Evaluation of Paired Speaking Task

This paper reports on a mix@ethods approach to evaluate the rating critesied for a local paired

speaking task and to examine potential biases between the raters and the examinees, examinees' L1, and
the criteria. Five ratersd examined 56 paired
Chinese, and Portuguese L1. Priorrating, individual training sessions were held for each rater.
Moreover, raters' rating behavior was recorded via thinokds. Manyfaceted Rasch measurement
(MFRM, Linacre, 2015) was used to analyze the scores awarded by the raters and to meb&asge the
toward individual categories and test takers. Facets modeled in the analysis were examinee, rater, L1,

and criteria. I nsights were added to the quant.
think-aloud sessions. Results indicated tih@&re was no bias between the raters and the examinees or
bet ween the raters and the examineebs L1. Howe v e

and the criteria. Suggestions are made regarding improving the rating criteria and imprtating ra
consistency.

Anna Mikhaylova (University of lowa)
The Effects of French Teaching Assistantsd Backg

Raters vary in their characteristics that may affect their scoring behavior: their cultural and
linguistic backgrounds (Kim & di Gennaro, 2012; Johnson & Lim, 2009), work experience
(Cumming et al., 2002), and rater experience (Barkaoui, 2010). The nmxkagk of the existing

research (Guo et al., 2013) prevents second language researchers from making strong conclusions
on the topic. To address the previous mixed findings, the current project is concerned with an in
depth investigation of the relationphi bet we en ratersd cultural, e
backgrounds and their assessment of writing.
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The purpose of the study is to elicit similarities and differences in the views on assessment of
writing among three French teaching assistants aSauwhiversity (two French native speakers and
one nonrnative speaker) and to see how their different cultural, educational, and professional
backgrounds could affect their views on assessment of writing at the elementary level of French.

The data colleetd consisted of individual interviews with each participant, a group discussion
observation, and copies of three random studen
gualitative data analysis revealed that the two French native speakers prolecgat amount of more

explicit improvement as well as achievement feedback assuming students read their comments.
However, the French nemative speaker provided a smaller amount of more implicit improvement
feedback assuming students do not read his @sn
The significance of the topi
in their scoring behavior a

c under investigat
nd, thus, accuracy

SESSION 12 (RAWLS 1071)
4:15-5:15 P.M.

Jie Gao (Purdue Univesity)
A Comparison of Two Automatic Writing Evaluation Tools in China: Friendly to Use and Easy to
Accept?

In the era of digital writing and composing, automatic writing evaluation (AWE) tools are gradually
marking their places in standardized testsawdrsd language writing classrooms. Equipped withtheaim

of assisting instructors withgrading work, helping students pin down grammar errors and providing
multiple forms of feedback, they are also faced with quite a few challenges. By comparing two of the
mog widely used automatic writing evaluation tools in China, Teaching Resources Platform(TRP)and
pigai.org., the study examined their differences in grammar error categorization, detection accuracy, as
wel | as student user s 0 fREnglishiamunentative wriig kduiscoBesdesn a
receiving revision suggestions from the two tools, participants in the studyalso obtained a combined
form of feedbackfrom the course instructor and TRP. Though TRPhad a better performance in
errordetection andorrection, the study showsds i gni fi cant difference betw
of thetoolsd assistance in indexes such as gram
guidance from the human instructor remain to bethe priority for students when it comes for feedback
credibility and efficiency.Meanwhile, the practicality and necessity of using AWE tools in second
language teaching classrooms have also been discussed, with the hope of directing towards more
investigation about humamachine relationship as well as forroé feedback provision for second
language writing and writing assessment

Virginia David (Western Michigan University)
TimedWriting and ProcesBa s e d Writing Ex ams: Comparing Le
Perceptions

The purpose of this study is to comparee ar ner sd6 performances on and
exams: a timedvriting (TW) exam and a processsed timedvriting (PBTW) exam. Eightyone ESL

students had 45 minutes to write an essay for the TW exam. The same participants read an article and
watched videos about a topic, discussed the topic, and planned their essays before they wrote the PBTW
exam. The order and topics of the exams were counter balanced to diminish test or topic effects. The
participants answered a questionnaire about their pigoos of the exams and eighteen participated in
interviews for more information about their perceptions. The results of the study revealed that, although
the | earnersodé6 scores did not di ffer, theydexpr es
them with background information about the topic, they had time to plan, and they could use ideas from
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the source materials. The learners scored significantly higher for content and punctuation in the PBTW
exam, while they scored significantly highergpelling in the TW exam. In addition, the participants
wrote significantly longer essays and more words per minute in the PBTW exam. Furthermore, they
used more sophisticated vocabulary and more nouns in the PBTW exam. The scores that students
received inthe exams correlated moderately (.391), suggesting that the exams measure different
constructs. The results of this study suggest that the PBTW exam may be more appropriate to evaluate
the construct of academic writing withinet context of higher educatio

POSTER SESSION
1:30 - 2:30 P.M. (RAWLS LOBBY)

Mariam Alamyar, (Purdue University)
An Interpretative and Comparative Review &¥iriting Assessmerin First and Second Language

The internet has revolutionized how people find information and composiaftiranation. Starting in
elementary school and continuing on through the university level, everyone is integrating digital writing
into their writing classes. This development of emerging technologies brought an array of opportunities
and challenges to wimng/composition teachers in assessing digital writing projects, and they have been
struggling and finding it a daunting task to assess digital writing. Thus, this paper is an interpretive and
comparative assessment review of two contemporary books, with than 18 collections of articles

that are fundamental to the theme of assessing digital writing. In essence, the presenter explore issues
relevant to tools, heuristics, methods, techniques, criteria, pedagogical practices, and principles people
were comeerned about in 2005 in assessing digital writing projects up to now. Additionally, it addresses
challenges and opportunities that digital writing assessment presents to teachers, learners, program
administrators, and institutions as a whole. The resesuiicidécated there has always been a struggle
between the valorization of traditional writing assessment and the new digital writing assessment. The
long history of writing assessment, and the debates that have surrounded it, tells us that digital writing
assessment of students composing is a complex and difficult topic. Indeed, digital writing scholars have
definitely been trying to consider the ethical issues involved in researching and teaching with digital
media. Nevertheless, to understand these idsetésr, they need to be translated into research on digital
writing assessment, particularly validity studies of lasgale digital writing assessment.

Matthew Allen, (Purdue University)
Measuring ESL Reading Fluency Development with Assisted RepeResatling

Much remains unknown about how to define, measure, and develop reading fluency for ESL students at
different proficiency levels (Anderson,1999; Grabe, 2009; 2014; Lems, 2012; Taguchi & Gorsuch,
2012). These practical and theoretical issuesddeessed in this presentation of findings from a single

case design (ABAB) study with a small number of partieipa(n=12 university students)Two
research questions are addressed: (1) What are |
of an audieassisted repeated reading program contribute to increased reading rates? In this study,
reading fluency is operationalized as the number of words per minute read by participants, and is
supported by several other measures to indicate participa ac cur acy aBnipiricalo mpr e h
data for selected participants will be displayed in graphs showing their (1) recognition vocabulary; (2)
baseline measurements of silent and oral reading rates at multiple points in time; and (3) progress in the
repeated reading intervention. The graphs will show how silent and oral reading rates compare within
and across participants, and the extent to whic
reading fluency rates (i.e., led to a stable changhe DVs). The use of graphic displays to visualize
guantitative data is a hallmark of singlase designs, and the method of careful visual analysis of data

to identify trends translates well to a poster sesslts study advances our understandinglLaf

reading fluency, with implications for assessment, curriculum and instruction, and student motivation.
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Guangyan Chen,(Texas Christian University)
Is it Fair for English-Speaking Leaners in the U.S to Take the New HSKs?

This study assesses the facstructure of the New HSK and its invariance across subgroups of test
takers who differ in their native languages and cultures. The New HSK is a national standardized test
used in China to assess the Chinese proficiency ehatwve speakers. It is by fdre most authoritative
Chinese proficiency test. The subgroups refer to the two groups: the group of test takers who are from
Englishspeaking countries and the one who are from Asian countries. There are six levels of the New
HSK. The author chooses thleew HSK Level 3 (HSK3) to assess the invariance in the factor structure
because it is the lowest level that consists of four seéitistening, reading, writing, and speaking.

This choice is based on the assumption that the lower the proficiency lethel lgher the language

and cul tural i nf |l uenc eThe Sudyoresults iedgcdte tHataakcermelatadl fopre r f o
factor model corresponding to the four language abilitiebste#ning, reading, writing, and speaking

best accounts for theadtor structure of the test. In addition, the underlying construct has the same
structure across the two teéaker subgroups. However, the latent construct differ in their means across
the subgroups. This study provides empirical support for the curcerg seporting practice for the

New HSK3. It suggests that the test scores have the same meaning across thetder msabgroups.

It also identifies possible tetdaker background characteristics that affect Chinese language abilities as
measured by thNew HSK3.

JeanYoung Chun & Claire Fields, (Indiana University)
Use of Hedges and Intensifiers by NNS in Oral Discussion

A majority of oral speaking test rubrics lacks the pragmatic aspect of speech, which fails to present
information on how stronglyor weakly international students impose their opinions on their
interlocutors in discussion. The misuse or lack of pragmatic features such as hedges and intensifiers
might lead to conflict or misunderstanding in discussion by unintentionally giving amssipn of
forcefulness. The current study investigated how {héglel nornative speakers of English use hedges

and intensifiers in discussion to mitigate their claims in comparison to native speakers of English.
Sixteen native speakers of English and rB#hnative speakers of English (Korean and Mandarin
speakers) were paired with another participant of the same gender and native language and patrticipate in
brief English discussions. The numbers and types of hedges and intensifiers that occurred during
discussions were examined and compared between native speakers arative@orspeakers. The
preliminary results show that male and female native speakers used significantly more hedges than
intensifiers in the oral discussions. However, the ratios of healggéntensifiers used by narative

speakers of English were less consistent across gender, native language, and length of residence. The
findings encourage discussion on whether oral speaking sections of placement tests for matriculated
international stdents should measure pragmatic features of speech given that highly proficient non
native speakers tend to vary considerably in pragmatic competence

Jung Han & Hyun Jin Cho, (Purdue University)
Challenges of Elementary School ELLs in Mainstream Classesl Effective Use of Classrootnased
Assessments of ELLs

Every K-12 ELL faces double the academic challenge in that they must acquire English proficiency
while also developing subject knowledge for them to be able to compete with students who-are well
eshblished in the English language. However, teachers may feel that feedbacks frdevetdsege

scale assessmenaret o 0 gener al and vague to identify stud:
study investigates the academic challenges of ELdshamv mainstream teachers can use classroom

based assessments for teaching ELLs. In this study, the researchers carried eygaa ekl study

that included several mainstream classroom observations, ESL class observations, various assessments
of E Enrglsiblanguage proficiencies, and new nt@sisons for them. The participants were three
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Chinese ELL students in elementary school who had just arrived in the US. The assessments and mini
lessons were developed based on PI8KELP standards (TESOL, 2)) WIDA ELP standards (2007

edition), and WIDA ELD standards. The results have shown that ELLs needed additional linguistic,
graphic, and visual support in content area | ear
research (2005). The finajs of this study also indicate that classrdmwmed assessments provide more
specific and accurate infor mat i on-scatefass&ssnier@ssin pr of
both identifying their academic and linguistic needs and implementing pregiardtions according to

each of their special needs. I n order to -examin
based assessment, surveys andieipth interviews are needed for the further study.

Hyun-Ju Kim, (Danook University, S. Koreg
Implementation of CriterionReferenced College Scholastic Ability Test in Korea

The English section of the College Scholastic Ability Test (CSAT) in Korea will be implemented as the
criterionreferenced tests from 2018 and the fixed-affitscores willle used to <cl assi f
performance levels. Over the 22 years of the CSAT history in Korea, the testing policies regarding the
structure of the test, test administration, test materials, score reporting, score interpretation, etc. have
gone through nmerous changes. The present policy regarding score reporting is still in debate although

it has already been decided. Since the Angoff method to setfclt s cores can i nfl L
performance level depending on varying test difficulties, it is sgg to examine both methods

(Angoff and standard setting methods) in order to provide valid and credible scores to students. The
purpose of this study is to investigate the feasibility of standard setting method for the CSAT although it
has not been salted to be used in CSAT in Korea. The current study has examined the processes of
bookmark method with empirical examples, and suggests the bookmark method could be a promising
approach for the criteriereferenced test for Korean CSAT.

Susie Kim & Ok-Saok Park, (Michigan State University)
Validation of a Korean Speaking Proficiency Assessment

In recent years, Korean has become one of the most commonly taught languages in U.S. higher
education (Goldberg, Looney, & Lusin, 2015). Accordingly, significant changes have taken place for
Korean language programs with the very first publication of Na¢ional Standards for Korean
Language Learningpy the American Council on the Teaching of Foreign Languages (ACTFL) in 2015.

To support these changes, thmerican Association of Teachers of Kordaas launched a project to
develop a\ational Standard$éased curriculum for college students, in an effort to better articulate and
align language programs with these standads such, the assessment of learner performance
following these ACTFL proficiency guidelines has become essential in moving towardardiaation.

Though ACTFL provides Oral Proficiency Interviews (OPI) for Korean, a readily available alternative
tool for measuring global oral proficiency would be beneficial for evaluating the students, courses, and
the language program itself in accordarwith National Standardsand proficiency guidelines. The

main focus of this project is to validate a wWedised Korean Speaking Proficiency Assessment (KSPA)
developed at a large Midwestern university. Ten students enrolled i@30@00level Korean carses
sefassessed their prof i cho&matementsh(ACTE.d2018)ntooRKSPAdnd s Ca
OPIc, and completed feedback questionnaires for both tests. Three Korean instructors at different U.S.
institutions participated as raters for KSPA andvpied evidence for and comments on their ratings.
Together, this workn-progress assessment tool aims to investigate multiple aspects of the validity of
the test from different perspectives of the stakeholders
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SungAe Kim, (Purdue University)
Variables that Affect English Reading Difficulty for English Language Learners

One of the most important considerations in developing test items for standardized tests is to control the
level of test difficulty in order to appropriately discriminate the scolidsimtest takers. If test items are

too easy or too difficult for test takers, it may not be possible to appropriately discriminate high scores.
Since the impact of the test scores is huge on test takers, developing appropriate test items is very
importan. In relation to controlling the level of test difficulty, identifying factors affecting test difficulty
should be prioritized before administrating the test. In standardized tests, reading plays an important
role, and reading achievement for English lzage learners is very important for their academic
success. There have been studies regarding the variables affecting second language reading such as

Freedle and Kostinds (1993), Jin and Park (200:
previousstudies about variables that affect reading test difficulty in standardized tests with English
language learners and analyze tests which have been implementdd2Zn Ke ducat i o n, usi nog

(1990) framework of Test Method Facets (TMF). According toFTkhere are five categories including

testing environment, test rubrics, input, expected response, and the relationship between input and
response. This paper focuses on the nature of the language of test items which are characterized by
length, propositinhal content, organizational characteristics, and sociolinguistic characteristics within
standardized English tests.

Xiaorui Li, (Purdue University)
What does it Mean? Predicting Oral Proficiency by Using Referential it

The referenti al coherence is one of the importan
during oral communication. This study examined the relationship between the refatemede in

item responses and the holistic scores on a-destted measure of oral English proficiency among
Mandarin speakers. The spoken responses of 60 respondents to two items (Compare & Contrast and
Newspaper Headline) on the Oral English Proficiency Test (OEPT) administrated at Purdue University
have been amged All respondents in this study represent three levels (Level 3, 4, and 5) of the
OEPT1 scale that ranges from the lowest Level 2 to the highest Level 6. All tokens of refineetial
identified as either recoverable or R@toverable, and all sbrvations of recoverablg were
categorized asither anaphoric or cataphoric. The study results indicated a significant increase of the
referentialit ratio and the recoverabitratio in responses from Level 3 to Level 4, but the differences
were lessnoticeable between Level 4 and Level 5. Additionally, a higher ratio of anaphavis
observed in responses to Compare & Contrast and a higher ratio of catdpheai observed in
responses to Newspaper Headline. This study suggested that thdiedfiénaio and the recoverabiie

ratio might be two effective predictors of oral English proficiency especially in distinguishing low
proficiency responses from intermediate proficiency responses. Compare & Contrast appeared to be a
more desirable elitation tool for anaphorigt, whereas Newspaper Headline was more efficient in
eliciting cataphoridgt.

Yi Li, (Southwest University, Ching
Automated Essay Feedback Generation and Its Impact on EFL Writing Revision

Writing essays is a very importaskill for collegestudents, but a difficult task too. It is particularly true

for English as a Foreign Language (EFL) students in China. It would be tmestiidentsf theycan

receive timely and effective feedback about their writibige to the higlstudeniteacher ratio in China,
teachers often cannot provide individualized feedback to their students in a timely manner. The new
technology-automatic essay feedback generatiprovides the possibility to help Chinese students
write in English and remve feedback from instructors. Thudyincludes two parts: (1) build up and (2)
evaluate the automatic essay feedback generatienfirdt analyzed 1290 teacher comments on their
327 Englishmajor studentsand annotated the feedback on seven aspects of writing, incltiding
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grammar, spelling, sentence diversity, structure, organization, supporting ideas, coherence and
conclusion for each papeMhen, machine learning approach with an automatic feedbaskifatation
experiment was conducteinally, wecomparedhe impact of the system generatedirect corrective

feedback (ICFwithhuman teachersd direct corrective feedhb
(N=56 in ICF class; N=54 in DCF class)akey Chinese university through a wedised assignment
management system. The study results indictibed the feasibility of this approach that system
generated inCF can be as useful as direct comments made by the teachers in terms of improving the
guality of the content regarding to th&tructure, organization, supporting ideas, coherence and
conclusionand encouraging students to spemore time on sel€orrection.

Mayu Miyamoto, (Purdue University)
A Scale Development Project for PerformanBased Test (PBT)

Although performance assessment of oral proficiency is increasing in work settings arstiakégh
testing (McNamara, 1990), many of the foreign language course classroom assessments are still relying
on the traditional written formant. Thegpaper tests often focus on grammatical accuracy or lexical
knowledge rather than oral proficiency. There is a huge discrepancy between what they learned to do in

clas and what they are tested dn.order to fill in this gap, a new testing system ahllefi Per f-or manc
based Test (PBT)0 was developed and put into prae
an achievement t est for |l anguages courses to ev

computers and it consists of five tasla monologue, a read aloud, a read & answer, Q&A, and-a role

play. However, when the test was developed, there was no corresponding scale. There was a strong need
of a rating scale thatodos specifical Ay héewnwelwoped:t
purpo® r equires a wWaew ratirgtsdala gas devadoped fram the collected data of
student responses, and this presentation will focus on the development process of a new scale, as well as
descriptors, benchmarks and ading rubric tree.

GoMee Park, (University of lowa)
Use of TOEIC: de facto Language Policy in South Korea

In South Korea, TOEIC scores have been used and accegti@clly as almost the sole gauge of
evaluating onebs Engl ifkoteanpaciety. Hemde ¢ha TQEICihas beeh d de s e c
facto language policy throughout the nation. Acknowledging the TOEIC as the prevalent and apparent

de facto language policy in Korea, this paper focuses on investigating what ideology is reflected in the
TOEIC that affects language policy in Korea, the role of TOEIC as a mechanism, and the effects of
TOEIC as a de facto language policy in Korean society. Various documents have been reviewed and
investigated including the government publications related toigknginguage policy, and a series of

the ETS Test Taker Reports of TOEIC, as well as newspaper articles and advertisements. The findings
revealed that predominance of English language was enhanced by the introduction of neoliberalism and
globalizatoninkor ean soci ety that |l ed to the use of the
competitiveness. The phenomenon is not a part of natural and inevitable process of globalization but an
output ofideologyspread through various mechanisms. Such a peabis been entrenched through

various devices such as government policies, major corporations that require TOEIC scores as one of
the employment qualifications, and universities and mass media in Korea that acknowledge TOEIC
scores atheassessmenttoabfr quanti fying an individual s capab

Sockwun Phng,(lowa State University)

Man/Machine: Human and Computer Raters in L2 Oral Assessments

In Englishmedium classrooms, oral proficiency is important for -native speakers of English to
possess because learning is a group process requiring demcmr talk and studestudent talk.

26



English placement tests in universities are importanttar reason. Since speech events in the target
language use domain is largely interactive, measuring the speaking construct means measuring
interactional competence on top of comprehensibility and intelligibility, which comprise appropriate use

of phonolay, appropriate and accurate use of vocabulary and grammar, and appropriate fluency. This
paper presents a comparison of human raters and computer raters in terms of measurable versus non
measurable speech features as well as in terms of the qualitiediadfility, authenticity, and
practicality. Human raters excel at rating for interactional competence, appropriate and accurate use of
vocabulary and grammar, and appropriate fluency, and they meet the quality of authenticity. Computer
raters, on the othdrand, excel at rating for appropriate use of phonology and appropriate fluency, and
they meet the qualities of reliability and practicality. This paper concludes with a suggestion for
cooperative rating between human and computer raters whereby botls gfaapers contribute their
expertise to second language oral assessments to create a reliable, authentic, and practical rating process
that measures the entire construct for speaking.

Ji-young Shin,(Purdue University)

The Use of #AActuallyo in Korean Coll ege Aptitude
This presentation investigates the wuse of a di s
sections of College Scholastic Aptitude Test (CSAT) in Korea from 1994 to 2016. Basttk

comparison of the use of Aactuallyodo in Korean C

(Michigan Corpus of Academic Spoken English, Santa Barbara Corpus of Spoken American English)
and previous studies (Aijmer, 2002; Karlsson, 2014, diesentation aims to address the different use

of factuallyodo in the national or al proficiency
makers and their frequent use in spoken communication (Aijmer, 2002), it is important that the input
from Korean CSAT should expose test takers to auth
skill improvement. However, this issue has been neglected in previous research.

Thus, this study analyzed t he uageesiathelistenmdgtasal | y o
scripts of CSAT in terms of its frequency, sentential role (an adverb or discourse marker), syntactic
distribution (initial or final of a clause or utterance), and functional use (textual/interpersonal,
contrastive/emphatic). Aording to the preliminary results from the comparison with authentic spoken

di scour ses, Korean CSAT pr ed o npositienadtadverb with enate i a c t
contrastive function. The pedagogical implication of this misrepresentation reaKaCSAT will be

discussed especially considering its exceptional washback effect on nationwide English education
(Choi, 2013).

Evan Simpson,(lowa State University)
Shifting Baselines: How Changing from NRT to CRT Affects Placement

The question of wihher to use an NRT or a CRT framework for interpreting placement test results is
widely discussed within language programs. To that end, while Brown (1989) found that their reading
pl acement test accurately refl #vetoeath othertashwelbas ude n't

their reading ability in relation to the progr
Uni versityds English Placement Test (EPT) has vy
results ofastudythate pl i cat ed and expanded on Brownds orig

and listening scores. Furthermore, this paper addresses the possible ramifications of changing
interpretive frameworks by identifying the differing outcomes for stakeholdersomclusion, this
project, by closely analysing and interpreting the data, highlights the importance of clearly prioritizing
the goals of placement tests.
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Magda Tigchelaar, (Michigan State University)
Using SeltAssessments to Predict Spoken Frerfeioficiency

Research on selfssessment has revealed that language learners are generally poor judges of their
spoken performance, but that the use of-danstatements may help to sharpen their judgments
(VanPatten, Trego, & Hopkins, 2015). The purpo$ehis study was to analyze the saffsessed
spoken French abilities that students said they
they received on an oral proficiency interview (OPIc). My secondary aim was to assess the scales that
havebeen used to convert OPI ratings to numeric scores. Prior to taking the ACTFL OPIc test, 216
learners of French rated cdn statements related to their speaking skills. | conducted a series of
regression analyses to determine how well-asffessmentscoe s pr edi cted the rat.i
spoken proficiency by certified ACTFL raters. | found that the strength of the relationship between self
assessment and OPIc rating was strongly influenced by the type of numeric scale that was used: Using
ordinal regression, a majority (65%) of the variance in OPIc scores was explained-bgsssfment

scores. Using linear regression, when the scores were converted tinegual scales, selissessment

scores explained approximately 30% of the variance. @maduated scale that reflected the increasing
distances between ACTFL (2012) proficiency levels, only 20% of the variance was accounted for. |
discuss the results in terms of using salfessments as a tool for assessing spoken proficiency for
placement ad instructional purposes and advise on the implications of converting OPI ratings to
numeric scores for research purposes.

Taichi Yamashita, (lowa State University)
The Significance of Triangulation in Written Corrective Feedback Research

The validityof measurements of second language writing has been discussed by itself (Polio, 2001), and
other fields (e.g. taskased language teaching) have also partly but immensely contributed to this
discussion (Ellis & Yuan, 2004; Larsémeeman, 2006; Ong & Zhang010; Vyatkina, 2012) as their
subsidiary purpose. However, such measurements have not been utilized in written corrective feedback
(WCF) research practice (Polio, 2012), and they usually rely on a single measurement with excessive
attention to accuracyl.o point out the risk of such convention in WCF research, the present WCF study
triangulated students6é product and each writing
students taking an intermediate Japanese course at a U.S. uniparsitipated in the study. They
underwent three writing tasks and three revision tasks with either focused (N=9) or unfocused (N=8)
WCF for three weeks in total. Accuracy of their products (i.e. pretest, immediate posttest, delayed
posttest) was measurey the ratio of errofree clauses and total clauses and by errors divided by total
characters. Complexity was measured by charactersuymétr dnd by dependent clauses divided by total
clauses. Fluency was measured by characters per minute and chaerchensdysfluency. Correlation

studies revealed that (1) the accuracy measurements were correlated very well, (2) the measurements for
complexity were not correlated well enough, and (3) neither were those for fluency. The results
indicated the necessityf tri angul ation of studentsd written
construct especially for complexity and fluency in future WCF research.
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Opportunities for Language
Assessment Professionals & Scholars

Research Grants

The Spaan Research Grant Program was established to recognize Mary Spaan’s contributions
to the field of language assessment through her work at the University of Michigan. Spaan grants
provide financial support for those wishing to carry out research projects related to second or
foreign language assessment and which also investigate an aspect of CaMLA's tests.

+ Proposals are invited from graduate students, faculty, and other language assessment
professionals

+ Applications can be submitted online at CambridgeMichigan.org/spaan

Applications must include:

+ Name(s) of applicant(s) and contact information

+ Research project details

+ Curriculum vitae for each researcher named on the application form

+ Student applications must include contact information for two academic references

Deadline for applications: November 21, 2016

Find out more at CambridgeMichigan.org (search “Spaan”).

Internships

The CaMLA Internship Program provides professional training and research opportunities
in English language assessment. Successful applicants will work closely with CaMLA staff on
projects related to their interests and skills.

Who we're looking for . . .

CaMLA interns are often English language teaching professionals with an interest in assessment,
or graduate students studying linguistics, psychology, foreign language assessment, education,
psychometrics, or related fields.

+ Interns have the opportunity to work on a wide range of assessment projects
+ Internships typically take place from May through August

Deadline for applications: January 27, 2017

Find out more at CambridgeMichigan.org (search “Internships”).

About CaMLA

CaMLA—Cambridge Michigan Language Assessments—is a not-for-profit collaboration between the
University of Michigan and Cambridge English Language Assessment, two institutions with long and
distinguished histories in the field of language assessment, teaching, and research.

CAMBRIDGE ENGLISH . . .
Language Assessment UNIVERSITY OF MICHIGAN CambrldgeM 'Chlga n ,Org

Part of the University of Cambridge
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